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Abstract: For the most part, educational systems have been wont to see motivation as
something that follows from a student’s intellectual aptitude or is put in place by external
rewards, with little regard for the underpinnings of psychological health. Yet developmental
psychology has an ever growing corpus of work to suggest otherwise: sound mental wellness
and strong educational motivation are of one piece. Institutions which make compliance their
first concern can be guilty of overlooking psychological health altogether, misreading
amotivation and chronic burnout as simple intellectual failings and so not offering the kind of
scaffolding that is needed for a student to evolve and find academic drive.

We set out in this empirical study to chart the behavioural and psychological dynamics at
play between mental wellness and educational motivation in a range of higher education
cohorts. Over the course of two academic years we have followed a multi-wave cohort of
1,850 university students by way of a mixed-methods longitudinal design. To add qualitative
dimension to the data we held 90 semi-structured dialogues with developmental
psychologists, student wellbeing directors and deans. Our multivariate modelling,
encompassing structural equation and Confirmatory Factor Analysis, shows intrinsic
motivation and mental wellness to be powerful positive predictors of an enduring academic
drive (p = 0.88, p < 0.001) . The opposite is true of amotivation and chronic burnout which
have a marked suppressive impact on the trajectory of a student (f = -0.67, p < 0.01) . It is
incumbent on higher education to build mental wellness into their pedagogical models if they

are to keep motivation alive.
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Introduction

One needs more than intellect to make one’s way in today’s higher education; there is a need
for a good measure of mental wellness to underpin any educational motivation . Put to the
test by their own psychological readiness, students will find their drive waning when faced
with the rigours of evaluation, theoretical complexity and autonomy unlike anything before.
In the past it was common for an institution to judge motivation by such blunt instruments as
assignment turn-in and attendance figures. A reductionist view of things that does not
consider the ebb and flow of mental health states that can either stoke or sap intrinsic
motivation, with disengagement the result.

Even with what educational psychology has to offer, many are still running punitive or
compliance based operations. Here a dip in motivation or some academic difficulty is put
down to a want of willpower, not the temporary depletion of one’s psychological reserves.
For real educational motivation to take hold there must be a move to a more holistic
perspective on development, one that refines the likes of academic self-efficacy and mental
wellness. We examine in this paper the particular psychological forces that enable a

university student to put adversity behind him and stay driven.

Literature Review
Mental Wellness and Intrinsic Motivation

It is well attested in the current literature that you cannot have sustained educational
motivation without the anchor of mental wellness. Those with high levels of wellbeing are
not left to the mercy of institutional reward or the threat of punishment to stay invested in
their studies. They have the internal self-regulation to see a hard assignment or pointed
feedback as part of the path to mastery, motivated by curiosity. Such individuals also display
better executive function and problem-solving skills; the psychological stability to put up
with the pressures of academia means a setback is not long in being put right and cognitive
expansion can proceed unimpeded. An environment that is too quick to apply unyielding

pressure will only undermines this and brings about a collapse of motivation.

Chronic Burnout Versus Academic Self-Efficacy

Chronic burnout and amotivation are a considerable threat to a student’s motivation. Anxiety
from high-stakes tests might force some compliance but for any lasting intellectual growth a
certain emotional equilibrium is called for. Under the weight of unregulated pressure a

student may well lose heart and come to believe he lacks the ability or inclination for his field
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when in fact he is merely exhausted. To get a student from a state of burnout to one of self-
efficacy requires some forethought in the way the curriculum and institution are put together.
There is value in having an academic culture of transparency and safety rather than hyper-
competition. When educational practice is aligned with wellness it goes some way to
ensuring a student body that is both resilient and motivated.

Graph 1: Psychological Determinants of Educational Motivation
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Study Objectives

This research looks at the finer points of how various competencies of mental wellness
translate into educational motivation outcomes. We are not content with the sort of superficial
retention surveys others put forward; our aim is to put in place verifiable benchmarks across
the board. Amongst other things we wish to quantify the statistical relationship between
mental wellness and the academic drive over the long term, and to do a longitudinal
comparison of the psychologically resilient with those given to motivation. Structural
impediments to the formation of intrinsic motivation and emotional maturity within the
institution will be identified. The study also gauges where educators and clinical
psychologists differ in their view of student engagement. What we hope to deliver is a

framework grounded in evidence for the integration of mental wellness in higher education.

Research Methodology
Cohort Design and Sampling

To observe the cumulative effect of mental wellness on motivation we have put in place a
longitudinal panel of two years duration. From technical academies, vocational institutes and
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research universities we have drawn a sample of 1,850 undergraduates using a stratified
random approach. We have drawn on bi-annual psychometric evaluations and digital
engagement records to amass data on chronic burnout, intrinsic motivation and the state of
mental wellness.

To round out the qualitative side of things, 90 semi-structured interviews were held with a
range of student counselors, academic deans and developmental psychologists; these
exchanges yielded valuable perspective on the systemic bottlenecks of institutions and the
kind of indicators one would expect from a sustained educational drive.

Table 1: Longitudinal Cohort Distribution and Methodological Parameters

) ) Operationalized Empirical Scope &
Methodological Domain S
Parameter Distribution
o _ Multi-Wave Longitudinal 1,850 Undergraduate
Longitudinal Tracking o
Panel Study University Students

) _ Vocational Institutes,
o o Diverse Academic )
Institutional Stratification _ Academies and Research
Environments L
Universities

o Expert Semi-Structured 90 Psychologists, Deans
Qualitative Component

Dialogues and Counselors
) _ Validated Behavioral Indices for Motivation and
Psychometric Evaluation
Scales Wellness
o ) Structural Equation Longitudinal Predictive
Multivariate Modeling ] o
Modeling (SEM) Validity (p < 0.001)

Protocols for Statistical VValidation

Rigorous multi-level modeling and cleansing were applied to the quantitative data. The
structural soundness of the psychometric subscales was borne out by Confirmatory Factor
Analysis, Cronbach’s alpha reliability being in excess of 0.95 for every wave. As for
predictive pathways from mental wellness to outcomes in educational motivation, these were
put to the test with structural equation modeling. The study was conducted under the watch of
an institutional review board to see that ethical standards were met and there was no question

of informed consent or confidentiality.

ISSN: 2277-7547 20



www.ijobsms.org

Graph 2: A longitudinal view of motivation states

An In-Depth Look at the Data

What the numbers show is the way in which mental wellness can be transformative for a
student’s motivation. By way of descriptive stratification it is apparent that those with a high
degree of both and who are intrinsically motivated will see their academics progress 88 per
cent more than a peer making do with external validation . On the other hand, when barriers
are evaluated, 67 per cent of any motivational standstill can be put down to an unbroken
cycle of academic amotivation and severe chronic burnout. The model fit was excellent as
confirmed by factor analysis (RMSEA = 0.030, CFI = 0.98).

Predictive validation is definitive according to the structural equation models. One finds that
an enriching and lasting educational drive is well predicted by mental wellness and intrinsic
motivation (f = 0.88, p < 0.001, 95% CI [0.82, 0.94]) . A similar direct effect is in evidence
with academic self-efficacy and the velocity of milestone attainment (f = 0.81, p < 0.001).
Chronic burnout and amotivation are anything but, having a marked negative effect on the
student (B = -0.67, p < 0.01). Internal consistency has been very high in all subscales
(Cronbach’s a > 0.96).
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Table 2: Multivariate Regression on Determinants of Motivation

Psychological Standardized o
] ) SE t-Statistic p
Predictor Variable Beta (B)
Mental Wellness
0.88 0.027 32.22 < 0.001
Mastery
Intrinsic Motivation 0.85 0.031 27.10 < 0.001
Academic Self-
] 0.81 0.035 23.14 < 0.001
Efficacy
Chronic Burnout -0.64 0.043 -14.65 <0.01
Amotivation
-0.67 0.047 -14.48 <0.01
Patterns
Discussion

The sort of empirical evidence we have put forward runs counter to the old compliance
paradigms of higher education. It has been the custom for academic systems to rely on
rigorous intellectual output and grading to motivate the student, writing off burnout as a
personal shortcoming. Our work shows that persistent motivation is not something that
happens of its own accord; it demands psychological skill-building and some pedagogical
scaffolding. The regression weights between mental wellness and intrinsic motivation (f =
0.88) are strong enough to suggest that students with the right internal assets will make
meaning of even the most demanding educational challenges.

Then there is the qualitative evidence of how inflexible structures in an institution can make a
student wvulnerable, putting the premium on high-stakes testing and penalizing any
psychological limitations. For their part, academic leaders need to put in place learning
models that are more dynamic and supportive of self-reflection and collaboration. If burnout
and motivation are to be curbed and retention improved, the core curriculum must make room
for the building of psychological resources.

From a policy standpoint, it is incumbent on educational authorities to use formative
assessments that take into account psychological maturation rather than just the outcome.
Support should go further than the usual tutoring and include seminars on cognitive
reframing and resilience. Faculty too should be trained in creating a classroom where

emotional growth is to be celebrated and struggle is normalized. There is scope for future
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research to follow up on whether the positive emotional frameworks put in place during

higher education result in professional and personal fulfilment.

Concluding Remarks

Put simply, this study makes the case that long-term educational drive is built on solid mental
wellness, self-efficacy and intrinsic motivation . Those students who are proactive in their
well-being are the ones to enjoy superior conceptual mastery and affective fortitude . For an
institution to stave off stagnation and burnout it has to put aside hierarchies based on
compliance and be more emotionally responsive . Young adults are holistic individuals and
providing them with the requisite support is what makes for an academic journey that is both

sustainable and motivating .
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